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Abstract  
In contemporary society, lifelong learning is one of the sources of social innovation and represents an array of adult education. 
The changes required by National Education Law, are obvious towards continuous education, and in particular, by the 
introduction of the preparatory grade in the primary school. In this context, it was entailed the establishment at national level, of 
some continuous education training modules that focus on the specific of the preparatory grade such as: integrated curriculum, 
the evaluation procedures or the acquirement of new methodology skills. Blended -learning programs have as their starting point 
and the experiential and afford the trainee viable solutions for continuous education, combining classical learning types of with 
online learning, so that face to face meetings to establish challenges for online courses, where the time management becomes 
very important. Our study covers a sample of 150 teachers trained through a blended-learning program and its main purpose was 
to find out the standpoint they have through the desirability of the program and the actual needs required by the implementation 
of the preparatory grade.  The answers provided by respondents were interpreted and analyzed so that we can offer suggestions to 
improve these programs, given the novelty of their implementation in adult education in Romania. 
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1. The history of the term blended learning (BL) 
If we consider the notion BL as a combination of various didactic activities together with various learning types 
and experiences and using multiple natural or substitute teaching materials it is obvious that it existed long before 
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the PC spread and social networks came into being. Even if it is difficult to say where exactly the origin of BL is, we 
know exactly that the term is used for the first time some 15 years ago in a press handout dated March 5th 1999 
when a company of Atlanta offered courses using BL (http://en.wikipedia.org/wiki/Blended_learning).  
The first using and defining manual in academic teaching and continuing education appears evidently in 2006, 
the year they published The Handbook of de Blended Learning (Bonk & Graham, 2006), a book we shall refer to in 
a chapter that deals with the epistemic concept of BL and that traces the future directions of development and use of 
BL in formal and non-formal contexts. The author of that chapter is Charles Graham.  
2. The trendiness of the notion BL 
The notion BL is based on constructivist theories about learning that are represented by Jean Piaget (1896-1980), 
John Dewey (1859-1952), L. S. Vygotsky (1896-1934) and Heinze (2008).  
The course participants are given the opportunity to construct by themselves new ideas and notions that are based 
on existing or recently gained knowledge as well as on personal experience. In such a theory the role of the 
teacher/trainer is to offer the participants a great variety of exercises and provocative problems that involve 
participants. From the constructivist point of view teaching is focused mainly on encouraging the pupil/participant to 
use active methods during which they should be able to independently achieve information.   
This theory may be extended in the delimitation of the BL term, too, as it offers the course participants various 
options in the architecture of knowledge: e-learning, classroom, adjustment to the own learning style and the 
possibility to elaborate a personal style of learning, workshops, websites, simulations, written or printed course aids, 
personal feedback from the tutor, who supervises and maximizes their progress, the, transfer of  theory in the 
particular and concrete zone of personal or professional interest.    
The trendiness of the notion is also given by its evident addressability to adult education as it takes into account 
the specific learning characteristics of adult age, the axiological system a person of that age already has evolved and 
also the individual social and professional needs.    
3. Definitions of blended learning 
The most definitions of BL submit the idea that this is a blended learning (Bonk & Graham, 2006) or a combined 
learning (Rossett & Shelodon, 2001:281) between e-Learning and traditional methods of the two learning 
environments. Some authors give a larger perspective that goes beyond the combination between the e-learning 
environment and the classroom environment thus blended learning means to personalize and individualize the 
teaching and learning activity in order to suit different learning needs of a diverse public from diverse professional 
areas (McSporran & King, 2005). 
One of the most complex definitions is, in our opinion: the BL system is a modern, very flexible learning concept 
whose aim it is to offer each participant an advanced level of technical knowledge. The system relies on new study, 
methods and patterns including: study in the classroom guided by a teacher (50%) + individual on-line study, e-
learning (50%), (http://www.calificat.ro/formare-profesionala-continua.html). 
BL is more than an interdependence among different strategies and various virtual media, it is a global method of 
instruction that combines „efficiency and opportunities of socializing in the classroom together with the possibilities 
of active learning in an online medium′′ (Dziuban, Hartman, & Moskal, 2005). 
As a process and a relative new method of learning, BL represents a learning/teaching system that combines and 
interprets multiple aspects and study specific approaches. Thus, classical teaching methods in the classroom may be 
combined with materials based on IT technologies IT, e- and m-learning, autonomous learning techniques or 
interactive measures (Maciuc, 2009). 
Although the opinion of the most authors is that BL is a new type of learning (hybrid, mixed, combined, mixed), 
our opinion is that it is much more than this as it is in the same time an instrument, a strategy, a program, a project, 
system and coaching method that puts to work a curriculum that is specific for the initial or continuing education.   
BL personalizes and individualizes the cognitive progress as it blends in the most flexible and accessible way 
learning types, forms and styles with various teaching methods and multiple organization forms of the teaching 
process that are found in the formal, non-formal and informal  education both in direct activities (face-to-face) and 
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in individual and virtual activities.
4. The scope of the study
The idea of such a study arose from our participations in boards of awarding the title of an established graduate 
secondary-school teacher and also from formal and informal discussions we had with teachers of preparatory 
classes. The implementation of such didactic institutional structures also means risks that are inherent for any new
start on one hand, as it is a new thing to start a preparatory class; on the other hand there is the novelty in
methodology and the specific approach in the curriculum.
In the context of the theoretical data above we start from the hypothesis according to which programs of 
continuing education of the BL type that address the teaching staff who are going to teach preparatory classes,
significantly contribute to the achievement of specific knowledge that helps to build the key competences with pupils
attending the primary school. 
5. Methodology and results of the study
In order to validate my hypothesis I asked the primary school teachers, who had attended and graduated the adult 
continuing education program of the „blended learning” type within the project: “Interdisciplinary organization of 
the learning offers to build up key competences at school with the grades I to IV” to fill in a questionnaire
The sample was made up of 151 persons, teachers from the district Bistriţa-Năsăud, who were participants to the 
above mentioned program in 2013. It is our opinion that it was an average sample for the district as about 85% of 
the questioned people were to teach in the preparatory class in the academic year 2013-2014 both in town and in the
country.  
Teachers employed 
with preparatory 
grades
15%
Teachers employed 
with a preparatory 
class who attended 
the BL program; 85%
Fig. 1. The structure of the sample
In the questionnaire we asked for information referring to:
 age, professional qualification and family background;
 opportunity to implement the preparatory grade in the academic year 2012-2013 with primary school; teachers to
instruct preparatory grades;
 identification of the types of education that should best support  the didactic activity;
 the real needs of education and advanced education leading to gain key competences with pupils; identification 
of virtues and easements during such an educational program.
The first problems of the study envisaged to identify the work experience of the teachers and their classification
according to age. Thus I found that the least participants were those under 25 years (Fig. 2 and thus trainee teachers,
of course. The most representatives were in the category 35-50 years and having the degree of an established 
graduate secondary-school teacher (Fig. 3):
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Table 1. Teachers’ distribution according to age
8%
21%
44 2%,
26,8%
less than  25  between 25 and 35  between 35 and 50 over 50
Fig. 2. Distribution according to age
Trainee
teacher
Official Degree
before being
established 
Established
graduate
school 
teacher
6% 14,70% 24,30%
55%
Fig. 3. Distribution according to professional qualification
Taking into account that in the district Bistriţa-Năsăud the largest area is countryside the most respondents (61%)
teach in the country, only 39% of them come from towns (Fig.4).
Country
61%
Town
39%
Fig. 4. Distribution town-country
Age % Professional degree %
less than  25 8% Trainee teacher 6%
between 25 and 35 21% Official 14,7%
between 35 and 50 44,2% Degree before being established 24,3%
over 50 26,8% Established graduate school teacher 55%
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The novelty of the education programs of the BL-type generally in our country and especially in the program of 
continuing education of the teaching staff made us to quantify the options of the respondents referring to the 
opportunity of the BL program, presented as a new element, too. As we can see from fig. 4 the answers go towards 
implementation of the BL program and are consonant with another set of answers we got about how to make the 
program meet the needs of the course participants (see Fig.5).
37,50%
56,30%
6,20%
Highly beneficial
Beneficial
Completely useless 
Fig. 5. Distribution of options concerning the benefits of BL programs
In order to measure the impact and efficiency of the education program we asked the participants to appreciate 
the adequacy of the program compared to the educational needs implied by the novelty of creating this new
preparatory grade and the corresponding curriculum. According to fig. 6 the answers are quite reasonable, meaning 
that the most participants say that the activities proposed are adequate for the needs concerning the implementation
of the methods that are specific for the preparatory grade. But a few of the participants were reluctant that the
program would meet their needs and expectations. 
33,50%
63%
3,50%
Completely adequate Adequate Very little adequate 
Fig. 6. Distribution of the adequacy of the BL program to the real needs of the participants
As the participants had attended continuing education courses but not of the BL type I introduced an item in the 
questionnaire asking the respondents to choose one or more types of educational activities and to write them in their 
own ranking and thus we could find that the majority chose the BL programs. This result may be an indicator of 
reference for the deciding factors when they organize programs of continuing education or adult education (Fig.7).
Table 2. Dispersion of the option concerning continuing education
Educational courses organized by the Ministry of Education, School
Authorities, Department for Teaching Staff Education, Universities
/DPPD
BL- programs Workshops Mentorship
29% 42,7% 19% 9,3%
767 Horaţiu Catalano /  Procedia - Social and Behavioral Sciences  142 ( 2014 )  762 – 768 
The results shown and expounded above confirm our hypothesis and validates the idea that to introduce BL 
programs in the training and adult specific education is appropriate and we support the idea to introduce such
programs in the offer for post-university education and training and even in the delivery of study programs on ID
and IFR university degree and master examinations, provided that the necessary logistics and human resources open
to promote blended learning (BL) are available.
The questionnaire and our reading of theoretic but also practical-applicative literature allowed us to find a series
of advantages but also limits of the use of BL programs with adult education and in the same time in the continuing 
learning of adults with a future opening towards an initial education at least at university level.  
5.1. Advantages of blended learning
The BL education programs have two categories of virtues addressing trainees on one hand and trainers on the 
other. 
 Facility of independent and team simultaneous learning experiences;
 Increase of motivation, interest and satisfaction;
 Decrease of e costs;
 Increase of the learning productivity by delivering of some interactive learning activities beyond those that can 
be achieved by classical learning;
 Professional activity can be continued;
 Radical increase of the use of notions and memorizing information;
 Efficient use of resources available by making a working plan that should lead to the achievement of the learning 
goals by: distribution of the theoretical basis, control of the learning of theoretic notions, testing the notions and 
the use in practical life of all  competences and behavior achieved and ending at pre-follow-up on-line and 
follow-up in the classroom, forum of good conduct;
 Personalizing the educational way by adapting  and supporting the personal learning style of each  participant;
 Possibility to ask for information and the  permanent feed-back of a tutor; 
 Existence of a virtual medium that ensures the transfer of ideas in the private and professional area.  
5.2. Shortcomings of  BL
Although the advantages of this new processual approach are obvious we also found some shortcomings
concerning the implementation of BL because of the novelty of the program and also because of the relative 
tradition in the use of such a system of instruction and education:
 The virtual media do not offer experience and authentic interaction as they do in the traditional instruction
system;
 Sometimes participants do not feel that the program is a unit as there are parts that complete and succeed  each
other in a certain logics;
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 The predisposition of the participants towards their implication in BL is relative; 
 The BL system depends on technical resources so that the lack de knowledge of IT may becomes a real 
hindrance for a part of the participants  as they will not be able to follow the whole program; 
 Difficulties may be found in the assignment of percentage and the establishment of interaction depending on the 
character of each participant or another criterion between the online classes, the face-to-face, tutorial or 
evaluative activities;  
 The IT progress might affect the optimal functioning of the BL online  platform; 
 The reluctance towards new and the specific human resistance to any change; 
 BL excludes participants with sight of hearing problems.  
6. Conclusions 
We think that BL programs can improve adult education generally and particularly it can contribute to the 
increase of efficiency and the visibility of continuing educative programs made for teachers by establishing of new, 
BL based methods.  
Through the investigation we made we aimed also to identify problems concerned with technical resources and 
abilities participants may use and that are necessary to go through a BL program. We think that y means of such a 
program participants may find new solutions to possible problems they might have in using the specific curriculum 
of the preparatory class. 
The transfer from the traditional approach of education to methods that imply a blended learning offer the 
participant valuable and significant experiences. 
We also should mention that the study itself has a series of shortcomings due to: 
 It was not possible to generalize the results to the general system of adult education in Romania as we had a 
small number of respondents even they were representative for the  district Bistriţa–Năsăud; 
 There are also restrictions referring to the research methodology meaning that a survey based on a questionnaire 
give orientating results and is not operative at the level of some correlations between different educative 
programs; 
 The participants are not always ready to deliver the data they are asked for in the questionnaire. 
Although we are aware of the mentioned shortcomings we think that the results of the study we made may be 
added to the interest focused on the increase of the quality of educational programs whose aim it is to draw a trace of 
professional development and that may contribute to the development of an assessment system of the professional 
program of the teaching staff in the area of education. An important role in the success of any BL program play, 
besides the necessary logistics, the tutors/ trainers on whose skills the success of such an endeavor depends.   
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